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Background 


This leaflet provides a summary of a report, Business and Community Mentoring in Schools, which was published by the Department for Education and Employment in 1997. The report was based upon a study of mentoring in schools conducted during the 1996/97 school year by researchers from the Centre for Education and Industry at the University of Warwick. The four objectives of the research were to: 


investigate the nature of mentoring programmes 


identify the key variables in the school context which affect the impact of mentoring schemes 


measure the impact of mentoring schemes on the attainment of a sample of students in schools across three TEC areas 


evaluate the impact of mentoring on aspects of students' employability, including attitudes to work and lifelong learning and motivation. 


Methodology 


The research was funded jointly by the Department for Education and Employment (DfEE) and three TECs: Hampshire, SOLOTEC (South London) and Wakefield. Seven schools collaborated in the study and data was collected on 103 Year 11 students and 59 of their mentors. Six of the schools had one-to-one mentoring and one had a small group mentoring scheme. In one school a local volunteer bureau provided community mentors, but in the other schools mentors came from the business community. One school had a Roots & Wings scheme with a funded co-ordinator and mentors provided by an international investment bank. A survey of another 25 schools involved in mentoring in these areas was a source of further information. 


Initial interviews were conducted with school mentoring co-ordinators, using a structured interview. They were asked to supply monitoring information on students. A structured interview lasting around 25 minutes was conducted with all the mentored students. A postal questionnaire mirroring the student interview schedule was developed for mentors. In two of the schools face-to-face interviews were held with mentors as they were either from one company or they were provided through one agency. 


In order to gain a common assessment of students' expected GCSE performance, it was decided to give all students in the sample the term two Year Eleven Information System (YELLIS) test. In order to screen out any overall school value-added effect, school co-ordinators were asked to identify a control group using the following criteria: similar gender balance; similar range of ethnicity; similar levels of ability; similar range of GCSE subjects; they should not be involved in other raising attainment strategies. In all there were 90 mentored and 93 control group students involved in the YELLIS research. 


YELLIS involves a vocabulary test, a mathematics test and a questionnaire to identify student's cultural capital. The tests were administered to mentored students and to the control groups and GCSE predictions were made. The analysis of students' GCSE results enabled tentative conclusions to be drawn about the impact of mentoring on GCSE attainment. The difference between the YELLIS prediction and the actual GCSE result gave a residual score (+ or -) in terms of GCSE points for each student for each subject. These were averaged to gain an overall value added score for each student. The average value added score was then calculated for mentored and control group students and for boys and girls in each school. The differences between average value added for mentored and control group students gave a mentoring value added score. 


Recently attention has focused on the use of mentoring to address the needs of disaffected students. However, the study schools tended to exclude from their schemes students with behavioural or attendance problems. However, the good practice points discussed in the report and summarised in this leaflet are also relevant to schemes which focus on disaffected students. 


Main Findings 


Mentoring Schemes 


Three-quarters of schools in the survey had four or more objectives for their mentoring schemes. The most popular objectives were to increase self-esteem and self-confidence, to improve motivation to learn, to improve personal and social skills and to improve employability. 


Although the views of mentors reflected these objectives, students were more likely to see the main purpose as improving their GCSE coursework and exam results. 


The most popular selection criteria used by schools were under-achievement in GCSE subjects and lack of or falling motivation. 


Schools were successful in presenting mentoring in a positive way to students and their parents. 


Most schools tended to avoid selecting disaffected students for mentoring on the grounds that a lot of self-discipline is required to make and keep appointments, and unreliability would tend to alienate hard-won business mentors. 


Small group mentors had the advantage of allowing more students to participate. It was 'less embarrassing' for some students to be in a group and they were able to make new friends. The main disadvantages were the lack of time available for each student and the problem of discussing individual needs. 


Raising attainment 


Mentoring co-ordinators in schools tended to view the impact of mentoring on attainment as indirect. According to this view higher self-worth and the resulting improved motivation could lead to improved GCSE performance. 


Mentors reported helping students with their GCSE assessed coursework and homework in several subjects particularly English, Mathematics, Technology, Business Studies and Science. 


There were significant differences between schools, between boys and girls, between mentored and control group students in GCSE performance against YELLIS predictions. 


In the school which had a group mentoring scheme there were no significant differences between the mentored and the control groups for either boys or girls. 


The impact of mentoring on girls was significant in four out of the seven schools. The 46 mentored girls scored an average 2.26 GCSE points above YELLIS compared to 1.87 GCSE points for control group girls. The mentoring value added score for girls was 0.39. 


The impact of mentoring on boys was significant in four out of the seven schools. The 44 mentored boys had an average score of -1.72 GCSE points below YELLIS compared to -2.13 for the 49 control group boys. The mentoring value added score for boys was 0.41. 


Motivating students 


The majority of students said that mentoring had affected their wish to do well at school. Three quarters of these said that mentoring has had a lot of impact on their motivation in GCSE subjects. 


Many of the students who said that mentoring had little or no impact on their motivation thought that this was because they were already well-motivated. 


Improved motivation was shown through more time spent on coursework and homework, and paying more attention and being more enthusiastic in class. 


Employability, work-related learning and careers 


Students who regularly travelled to their mentor's place of work gained more in terms of employability skills, work-related learning and the opportunity for work experience and holiday jobs. 


Students tended to have very positive attitudes towards work and lifelong learning. 


Most students had discussed their career choice with their mentor and the majority of mentors helped to confirm the choices the students had already made. 


Some students, especially those seeking managerial or professional careers, expressed regret at not being paired with mentors with jobs from the sector in which they had a career interest. 


Benefits to mentors and their organisations 


Only a small number of mentors had identified specific learning goals for themselves at the start of the mentoring programme. 


The most highly rated personal benefits for mentors were: doing something worthwhile for young people; understanding the needs and problems of young people today; gaining insights into how young people think; and improving their (the mentor's) interpersonal skills. 


The most highly rated benefits to the mentors' organisations were: contributing to the local community; developing the mentoring skills of staff; gaining good PR; and developing the interpersonal skills of staff. 


The main benefits to schools were: raising the level of students' attainment and improving their motivation; reinforcing the school's message about the importance of education; raising the status of the school in the local community; and developing other link activities with business. 


Recruitment, training, support and retention of mentors 


The majority of mentors volunteered because they wanted to help young people in general or disadvantaged young people in particular. 


The characteristics of training sessions which mentors found effective were: informal training style; interactive groupwork; insights into what to expect; specific targets; briefing on the school curriculum; and a clarification of do's and don'ts. 


Mentoring processes 


In one school several of the unsuccessful pairings involved cross-gender matching of male mentors and female students, when the students felt unable to be as open and honest as they had hoped. 


The frequency of meetings varied from weekly to less than once a month, but the most common pattern was monthly. One quarter of students had had more than nine meetings and one fifth had only had one or two meetings. 


One quarter of mentors had a regular strategy for mentoring meetings. The dominant philosophy communicated in mentor training was a student-led approach, where mentors were asked to be reactive in response to their student's needs. 


The most common subjects discussed at every or almost every meeting were: progress in GCSE subjects; progress in school generally; general interests; future career; and future education and training; homework; and review of specific targets set with the student. 


Over three quarters of students described their relationship with their mentor as good or excellent. Fewer mentors described the relationship as excellent and a third described it as OK. 


Mentoring to raise GCSE attainment 


It is clear that mentoring is widely regarded as a way in which people from business and the community can help to improve students' attainment. However, many of the schemes examined in the course of the study tended to have several objectives. It was uncommon for schools to have a major focus on improving GCSE performance. Teachers usually identified the main benefits as improved motivation, self-confidence or self-esteem. How can mentoring schemes be modified in order to raise GCSE attainment in a more direct way? 


It is important that the mentoring scheme is part of a whole-school approach to raising attainment. This involves the school in collecting baseline information about students and closely monitoring their progress year by year. In particular, the school should have developed means for monitoring the effort and attainment of students across their GCSE subjects. The use of a value-added instrument, of which YELLIS is one example, will help teachers assess the impact of mentoring and other raising attainment initiatives. 


Criteria for the selection of the student cohort should be clearly established. The main criterion for the selection of students for mentoring should be lack of or falling motivation and/or under-achievement in GCSE subjects. In a school which is underachieving across the whole ability range, and which seeks to establish some success as an incentive to other students, selection of the most able students is advisable. In schools which already have some success with the most able students, the cohort should be selected from the C/D borderline students. There should be open discussion with students about why they have been selected and all students for mentoring should be volunteers rather than conscripts. They and their parents need to be persuaded of the positive benefits of mentoring. 


The mentor co-ordinator role is vital. In addition to employing strategies to ensure clear communication between students and mentors, the co-ordinator will need to establish a system for tracking students and feeding back information on their progress to mentors, to staff and to students themselves. 


The scheme needs the commitment of senior management and the support of the whole staff. Teaching staff can support the mentor's role by feeding back to students and the mentor, via the mentor co-ordinator, any improvements that the student has made, as well as areas for further improvement. This recognition by staff of the purpose of mentoring will help to reinforce its importance with students. 


Schools need the help of the local education business partnership in recruiting, vetting and training mentors. The training should include information on the curriculum and deadlines for GCSE homework, coursework and revision. Mentors also need a strategy for meetings, which includes setting and reviewing targets; discussion of possible approaches to target-setting should form part of the training. Mentors should be encouraged to help students particularly in written and oral communication and numeracy. 


The timing of the scheme is important, if there is to be an impact on students' performance. One model would be for students to be mentored for their last two terms in Year 10 and the first term in Year 11. This would cover the critical period of study and coursework leading up to their GCSE mock examinations. At this point teacher-mentors with greater curriculum knowledge could take over the role in the terms leading up to the final examinations. Meetings with mentors should be held every two or three weeks and they should last for about an hour. Both students and mentors should keep a record of targets and achievements. 


Finally, results of the scheme should be publicised. Mentors need to be informed about their students' GCSE results so that they will be encouraged to continue to mentor students in future years. Staff and other students in the school should be made aware of the operation of the scheme and its purposes so that mentoring is seen as an integral part of the activity of the school. 


GOOD PRACTICE POINTS 


Business and Community Mentoring in Schools suggests ways in which mentoring co-ordinators in schools and local areas can improve the quality of schemes by adopting the following good practice points. 


Setting objectives 


decide on the key objective(s) of the mentoring scheme 


choose a model of mentoring and student criteria that fit the objectives 


ensure that mentors, staff, students and parents are clear about the objectives 


develop success criteria for each objective. 


Raising attainment 


make sure that there is a coherent relationship between business and community mentoring, staff mentoring and other raising attainment strategies 


ensure that mentors are well briefed on GCSE coursework and deadlines 


collect monitoring data on mentored students 


use YELLIS (or another value-added measure) as a method of evaluating the impact of mentoring on students' attainment. 


Motivating students 


use falling motivation as a key student selection criterion 


develop indicators to judge the impact of mentoring on motivation 


ensure that indicators are monitored 


provide regular, systematic feedback to mentors on students' motivation and attainment. 


Employability, work-related learning and careers 


consider the use of career interests as a matching criterion 


ask mentors to avoid making judgements about students' career plans 


inform mentors about the specialist careers advice that is available for students 


encourage mentors to develop students' work-related knowledge and skills 


request early visits by the student to the mentor's workplace 


advise mentors to help students explore a wider range of education, training and career opportunities. 


Benefits to mentors, organisations and schools 


evaluate the benefits of participation to mentors and their organisations 


use this information to help the recruitment of new mentors and organisations 


use the mentoring scheme to develop partnerships and other link activities with employers 


consider the wider benefits of mentoring to the school. 


Managing schemes 


clarify the roles of local and school co-ordinators 


ensure that schemes are supported by senior management and that school co-ordinators have sufficient time and commitment to carry out the job 


establish tracking systems to ensure that students and mentors are kept in touch and both know about appointments. 


Recruiting, training, supporting and retaining mentors 


form partnerships with local companies, volunteering and community organisations to help with the recruitment and training of mentors 


recruitment mentors for fixed periods of time 


involve the school co-ordinator and the senior managers in the briefing of mentors 


include agenda-setting, target-setting and procedures for reviewing GCSE coursework in mentor training 


invite students and mentors to sign a mentoring contract making a commitment to follow certain ground rules 


ensure that mentors are supported, through regular telephone contact and review meetings, in order to make schemes more sustainable. 


Mentoring processes 


include a discussion of alternative strategies for meetings in mentor briefing 


review carefully the appropriateness of cross-gender matching 


consider the optimum timing in the academic year and frequency of meetings. 


Improving practice 


establish monitoring, review and evaluation strategies at the beginning of a scheme 


develop a whole-school approach and involve other staff 


ensure that channels of communication are good 


ensure that mentors receive appropriate feedback on student progress taking into account the confidentiality which students expect 


have a mid-scheme review session for mentors and students 


involve all parties in the evaluation of the scheme 


produce an end of scheme evaluation report setting out strengths and weaknesses 


take action to improve the scheme following reviews and evaluations. 
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